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Drawing on established literature on language teacher development, reflective practice, professional
learning, and teacher professional development, the paper discusses the meaning of relational
professionalism, the purposes and features of effective CPD, and challenges that may restrict teachers’
participation. It considers self-directed learning, reflective practice, classroom-based inquiry, peer
observation, mentoring, professional associations, academic writing, digital learning, and collaborative
professional communities. The paper argues that professional development is more likely to be meaningful
when it is sustained, relevant to teachers’ subject and context, connected to classroom practice, and
supported by collegial relationships rather than limited to one-off workshops. It also relates these
principles to India’s National Education Policy 2020, which calls for continuing opportunities for teacher
learning and specifies an expectation of at least 50 hours of CPD annually. As a conceptual discussion
rather than an empirical study, the paper does not claim to measure the impact of any particular
programme. It concludes with practical recommendations for teachers, institutions, and professional
development providers.
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L. INTRODUCTION knowledge, understanding learners and context,
assessment, inclusive and multilingual practices, and the

English has an important role in Indian higher education,
use of digital technologies (British Council, n.d.).

professional communication, research, and access to wider
academic and employment opportunities. English language These responsibilities make professional learning a

teachers therefore work in varied contexts and support
learners with different levels of proficiency, educational
experiences, linguistic repertoires, and learning goals.
Effective teaching requires more than subject knowledge:
teachers also need pedagogical judgement, appropriate
assessment practices, inclusive approaches, and the ability
to adapt instruction to learners’ needs. The British
Council’s CPD framework similarly emphasises subject

continuing process rather than an activity completed at the
beginning of a career. Richards and Farrell (2005) describe
a range of approaches to language teacher development,
including self-monitoring, teaching journals, peer
observation, teacher support groups, portfolios, peer
coaching, and action research. Research on professional
development also suggests that effective programmes tend
to be content-focused, active, collaborative, supported by
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modelling and coaching, and sustained over time (Darling-
Hammond et al., 2017; Desimone, 2009).

Professional learning, however, does not occur only
through individual reading or formal training. Teachers
also learn through conversations, observation, shared
planning, mentoring, and the exchange of classroom
experiences. This relational dimension is central to the
idea of relational professionalism.  Professional
relationships can help teachers test ideas, reflect critically
on practice, and develop a sense of shared responsibility
for student learning. Wenger’s (1998) account of
communities of practice provides a useful lens for
understanding how people learn through participation in
shared professional activity.

This paper discusses the relationship between relational
professionalism and CPD for English language teachers in
India. It outlines relevant concepts, reviews practical
development strategies, identifies constraints that teachers
and institutions may need to address, and proposes
recommendations. The paper is conceptual and literature-
informed; it does not report original survey, interview, or
classroom-observation data.

I1. CONCEPTUALISING RELATIONAL
PROFESSIONALISM IN ENGLISH
LANGUAGE TEACHING

Relational professionalism may be understood here as a
way of practising a profession in which professional
knowledge, judgement, responsibility, and improvement
are developed and exercised through constructive
relationships with others. In English language teaching,
these relationships may
collaboration, mentoring between experienced and less
experienced colleagues, dialogue with teacher educators,
engagement with researchers, and participation in subject
associations or professional networks. The term is used in
this paper as an organising concept, not as a claim that one
universally accepted definition exists.

include teacher—teacher

A relational approach does not replace individual
expertise. Instead, it recognises that teachers’ decisions are
strengthened when they can explain their reasoning,
receive feedback, consider alternative interpretations, and
learn from colleagues’ experiences. Communities of
practice offer one way to understand this process:
participants develop shared practices and professional
understanding through sustained engagement around
common concerns (Wenger, 1998). In schools and higher
education institutions, such engagement may take the form
of subject meetings, peer observation, collaborative lesson
planning, reading groups, mentoring, or joint classroom

inquiry.
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Relational professionalism should not be confused with
uncritical agreement or informal friendship. Productive
professional  relationships  require  trust, respect,
confidentiality where appropriate, openness to evidence,
and the freedom to question established routines. Peer
feedback is most useful when it focuses on a clearly
identified teaching question and supports improvement
rather than ranking or blaming colleagues. Institutions can
encourage this culture by providing time for collaboration
and recognising professional learning as part of teachers’
work.

For English language teachers, collaboration can be
especially valuable when addressing multilingual
classrooms, uneven learner proficiency, speaking anxiety,
reading comprehension, academic writing, and the
integration of digital resources. Colleagues may share
materials, compare student work, discuss assessment
criteria, and consider whether a teaching strategy is
appropriate for a particular group. Such decisions should
remain sensitive to local context; a strategy that works in
one class may need adaptation in another (British Council,
n.d.).

1. CONTINUING PROFESSIONAL
DEVELOPMENT: CONCEPT AND
SIGNIFICANCE

Continuing Professional Development refers to ongoing
learning through which teachers maintain, extend, and
refine their professional knowledge and practice. It can be
formal, such as a course, workshop, conference, or
qualification, or informal, such as professional reading,
reflective  journaling, peer discussion, classroom
experimentation, and mentoring. Richards and Farrell
(2005) emphasise that teacher development can be
supported by practical activities embedded in teachers’
everyday work, rather than being restricted to externally
delivered training.

Effective CPD should be connected to teachers’ subject
matter and the challenges they encounter in classrooms.
Desimone (2009) identifies a set of core features that can
help researchers and practitioners conceptualise
professional development, including content focus, active
learning, coherence, duration, and collective participation.
A review of 35 methodologically rigorous studies by
Darling-Hammond et al. (2017) likewise identifies content
focus, active learning, collaboration, models of effective
practice, coaching or expert support, feedback and
reflection, and sustained duration as recurring features of
effective professional development. These findings
support the view that a single workshop, without follow-up
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or classroom application, may be insufficient to produce
lasting change.

In India, the National Education Policy 2020 calls for
continuing opportunities for teachers to learn about new
developments and innovations, including through
workshops and online modules. It states that each teacher
is expected to participate in at least 50 hours of CPD
opportunities annually, guided by professional interests
and needs (Ministry of Education, Government of India,
2020, para. 5.15). This policy direction makes it important
for institutions to plan CPD as a coherent and accessible
process. The number of hours alone, however, should not
be treated as proof of quality; relevance, participation,
reflection, and application to teaching also matter.

For English language teachers, CPD can support the
development of communicative and learner-centred
teaching, inclusive and multilingual pedagogy, assessment
literacy, digital competence, materials development, and
research-informed decision-making. It can also help
teachers identify areas for growth throughout their careers.
The British Council’s framework presents professional
development as a continuing process that teachers can use
to assess their strengths, identify priorities, and plan next
steps (British Council, n.d.).

Iv. CHALLENGES IN THE PROFESSIONAL
DEVELOPMENT OF ENGLISH
LANGUAGE TEACHERS

4.1 Time and workload

Teaching, assessment, student support, administrative
responsibilities, and institutional duties can leave limited
time for professional reading, research, or collaborative
planning. Where CPD is added to existing workloads
without protected time, participation may become a
compliance exercise rather than a meaningful learning
opportunity. Institutions can respond by allocating time for
peer observation, reading groups, mentoring, and post-
training reflection.

4.2 Financial and geographical barriers

Travel, registration fees, accommodation, and access to
reliable internet may limit participation in conferences and
specialist training, particularly for teachers working in
resource-constrained settings. Online learning can reduce
some costs, but it does not eliminate barriers such as
connectivity, device availability, digital confidence, or the
need for interaction. A balanced CPD plan should
therefore include low-cost local collaboration alongside
suitable online and face-to-face options.
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4.3 Unequal institutional support

Teachers” opportunities can differ according to
institutional leadership, available resources, staffing, and
the presence of a professional learning culture. Where
teachers are not given time, encouragement, or access to
relevant resources, individual motivation alone may not be
sufficient. Professional development is more likely to be
sustained when institutional priorities, teacher needs, and
opportunities for classroom application are aligned
(Darling-Hammond et al., 2017).

4.4 Limited follow-up and transfer to practice

A workshop may introduce useful ideas, but teachers also
need opportunities to try them, examine learner responses,
receive feedback, and adapt them. Without follow-up, new
knowledge may remain separate from everyday teaching.
CPD providers should therefore include classroom tasks,
reflective records, peer discussion, and follow-up meetings
rather than judging success only by attendance.

4.5 Diverse learner needs and language backgrounds

English language classrooms in India may include learners
with different home languages, prior educational
opportunities, confidence levels, and proficiency. Teachers
need to select approaches that fit their learners and context
instead of assuming that one method will work uniformly.
Professional dialogue and classroom inquiry can help
teachers examine how learners respond to particular tasks
and adapt teaching accordingly (British Council, n.d.).

4.6 Research and publication pressures

Academic writing and publication can help teachers share
knowledge, but limited research training, time, access to
scholarly literature, and unfamiliarity with publication
ethics can create difficulties. Publication should not
become a substitute for improving teaching or a numbers-
only measure of professional competence. Teachers who
undertake research should use transparent methods, protect
learner privacy, cite sources accurately, and distinguish
evidence from personal impressions (Borg, 2013).

5. Strategies for Enhancing Professional Competence
5.1 Self-directed learning and reflective practice

Teachers can begin by identifying one or two realistic
development goals, such as improving feedback on student
writing, increasing meaningful student talk, or making
assessment criteria clearer. A professional learning log can
record the goal, the action taken, evidence collected, and
the next step. Reflective practice involves examining not
only what happened but also why it happened, what
assumptions shaped the lesson, and what could be
changed. Farrell (2015) offers a framework for reflecting
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on teachers’ philosophies, principles, theories of practice,
classroom actions, and learning beyond a single lesson.

Reflection becomes more useful when it draws on
evidence such as student work, learner feedback,
observation notes, or assessment patterns rather than
memory alone. Teachers should avoid assuming that an
activity succeeded simply because students appeared
engaged; they should consider whether the activity
supported the intended learning outcome.

5.2 Technology-integrated English language teaching

Digital tools can support language learning through audio
and video materials, online discussion, collaborative
writing, pronunciation practice, digital quizzes, and access
to authentic texts. Teachers can also use online CPD
modules and webinars to access professional learning
beyond their institutions. Technology should be selected
according to learning objectives, accessibility, data
privacy, and learners’ available devices and connectivity.
Digital novelty by itself does not guarantee improved
learning; teachers need to evaluate whether a tool supports
the specific language skill being taught (British Council,
n.d.).

5.3 Classroom-based research and pedagogical
innovation

Classroom-based inquiry allows teachers to investigate a
focused question arising from their own practice. For
example, a teacher might examine whether structured peer
feedback helps students revise paragraphs more
effectively, or whether short pre-reading tasks improve
participation in a reading lesson. A manageable inquiry
includes a clear question, an appropriate method of
collecting evidence, careful interpretation, and reflection
on limitations. Borg (2013) discusses the importance and
complexity of teacher research in language teaching.
Teachers should not overgeneralise from a small
classroom activity, but local evidence can still inform
responsible decisions.

5.4 Professional associations and collaborative learning

Professional associations, departmental groups, teacher
forums, and subject networks can provide opportunities to
share resources, discuss teaching challenges, and learn
about developments in the field. Within an institution,
teachers can establish regular discussion groups around a
common theme, such as teaching academic vocabulary,
assessing speaking, or supporting multilingual learners.
Communities of practice are most productive when
participation is sustained and members work on shared
professional questions (Wenger, 1998).
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5.5 Seminars, workshops, and conferences

Seminars and conferences can introduce new ideas, enable
teachers to meet colleagues, and provide opportunities to
present classroom experiences or research. To maximise
value, participants should identify a learning goal before
attending and plan how to apply or share one relevant idea
afterwards. Institutions can strengthen the impact of these
events by organising short follow-up discussions, peer
demonstrations, or departmental sharing sessions.

5.6 Academic writing and research publication

Writing about classroom practice can help teachers clarify
their thinking and make professional learning available to
others. Potential outputs include reflective case studies,
action-research reports, teaching materials with a rationale,
and literature-based discussions. Authors should ensure
that claims are supported by appropriate sources and
evidence, references are accurate, and the selected
journal’s scope and publication requirements are
understood. Ethical practice includes avoiding plagiarism,
fabricated data, duplicate submission, and misleading
claims about results.

5.7 Mentoring, peer observation, and professional
networking

Mentoring can help less experienced teachers navigate
lesson planning, classroom interaction, assessment, and
institutional expectations. Peer observation can also
benefit experienced teachers when it is collaborative rather
than punitive. Before an observation, the teachers should
agree on a focus—for example, the distribution of student
talk or the clarity of instructions. Afterwards, they can
discuss observations, consider alternatives, and agree on a
manageable next step. Richards and Farrell (2005) identify
peer observation, teacher support groups, peer coaching,
and teaching journals as practical strategies for language
teacher development.

5.8 Online courses and continuing teacher education

Online courses, webinars, digital libraries, and recorded
lectures can provide flexible access to professional
learning. Teachers should select courses based on
relevance, credibility, learning  outcomes, and
opportunities to apply the learning. A course completion
certificate may document participation, but teachers should
also record what they learned, how they used it, and what
evidence suggests that the change was useful. A blended
approach—combining online content with local discussion
and classroom application—can help connect flexible
access with professional relationships.
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V. DISCUSSION AND IMPLICATIONS FOR
ENGLISH LANGUAGE TEACHER
EDUCATION

The literature reviewed in this paper suggests that CPD is
best understood as an ongoing cycle of identifying needs,
learning, trying out ideas, examining evidence, receiving
feedback, and revising practice. Relational professionalism
strengthens this cycle by creating opportunities for
teachers to learn with colleagues and mentors. It can help
reduce professional isolation and make individual
reflection more dialogic, while also allowing institutions to
develop shared approaches to teaching and assessment.
These are conceptual implications drawn from the
literature; the present paper does not provide original
empirical evidence that a particular relational model
produces specified student outcomes.

Three implications follow. First, CPD should be connected
to the subject and teaching context. English language
teachers need development opportunities that address
language pedagogy, learner diversity, assessment,
materials, and digital practice rather than generic training
alone. Second, CPD should be sustained and collaborative.
Workshops can be valuable starting points, but follow-up
activities, mentoring, peer observation, and classroom
inquiry can support the transfer of learning into practice
(Darling-Hammond et al., 2017; Desimone, 2009). Third,
professional learning should be supported by institutional
arrangements. Teachers need time, access to resources,
constructive  feedback, and leadership that treats
development as part of professional work.

In the Indian context, the National Education Policy 2020
provides a policy basis for regular professional learning
and multiple modes of delivery, including workshops and
online modules (Ministry of Education, Government of
India, 2020). Implementation should nevertheless account
for differences in institutional resources, teacher
responsibilities, learner populations, and access to
technology. A flexible framework that combines
individual goals with collaborative support is more likely
to respond to these differences than a uniform checklist of
activities.

VI RECOMMENDATIONS FOR
STRENGTHENING CONTINUING
PROFESSIONAL DEVELOPMENT

The following recommendations are proposed for teachers,
departments, institutions, and CPD providers:

e Conduct an annual needs assessment using teacher
self-reflection, learner feedback, peer discussion, and
relevant classroom evidence.

Relational Professionalism and Continuing Professional Development of English Language Teachers in

e  Prepare an individual CPD plan with a small number
of specific, achievable goals and review it
periodically.

e Provide protected time for professional reading,
collaborative planning, mentoring, peer observation,
and classroom-based inquiry.

e Design workshops around active participation and
classroom application, with follow-up sessions to
discuss outcomes and difficulties.

e Establish mentoring arrangements and voluntary
professional learning communities with clear purposes
and a supportive, non-punitive ethos.

e Improve access to credible online learning resources
while considering connectivity, devices, accessibility,
and teachers’ digital confidence.

e Encourage small-scale classroom research and
reflective writing, while providing guidance on
research design, citation, publication ethics, and
learner privacy.

e Evaluate CPD through more than attendance or
certificates: consider teacher reflections, changes in
teaching materials or practices, peer feedback, and
appropriate evidence of learner engagement or
progress.

e Recognise that professional learning is context-
sensitive and allow teachers to adapt strategies to local
linguistic, cultural, institutional, and educational
conditions.

e Align institutional CPD planning with relevant policy
expectations, including the CPD provisions of the
National Education Policy 2020, without treating
hours completed as the sole indicator of quality.

VIL CONCLUSION

Continuing Professional Development is central to the
ongoing work of English language teachers, but its value
depends on the relevance, quality, and application of
learning. Relational professionalism highlights that
teachers develop not only through independent study and
formal training but also through constructive professional
relationships, shared inquiry, mentoring, observation, and
dialogue. The literature reviewed here points to the
importance of content-focused, active, collaborative,
reflective, and sustained development opportunities. In
India, the National Education Policy 2020 reinforces the
importance of regular teacher learning, while
implementation must remain responsive to institutional
resources and learner diversity. Teachers can take
responsibility for identifying goals and examining their
practice, but institutions and CPD providers also have a
role in ensuring time, access, feedback, and supportive

ISSN: 2456-7620, 1JELS-2026, 11(5), (Int. J of Eng. Lit. and Soc. Sci.)

https://dx.doi.org/10.22161/ijels.115.52

347



Krupakar Relational Professionalism and Continuing Professional Development of English Language Teachers in

India: Challenges, Opportunities, and Strategies

professional cultures. As this is a conceptual paper, future
empirical research could investigate how different forms
of collaborative CPD operate in Indian English language
teaching contexts and what kinds of evidence best capture
their influence on teachers’ practices and learners’
experiences.
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